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fis a pleasure to welcome all of you to this seminar on user education activities in Texas. As

~——— -

Voo \ nost ‘of you realize.'l hope. the Reference Round Tab1e s money is tied up in publishing Texas efgrenc

I R ' So ces (copies of which are for sale at the TLA office here at the conference for §7.00. plus tax)

Ehérefore,—we appreciate the- financiaT’assistance giyen us by the Young Adult Round Table. He also » |

|

//received help from the Texas Association of School thrarians and from the Texas Chapter of the Special
Libraries Association and Shell 011 Company to conduct the surveys of the school and special libraries

i
v

-

‘which wi]] be reported on today. - ': P ' o s
; Susan Eurton. the moderator of the pane1 deserves'much‘of the credit for coqrdinating the paneT

o Kenneth Parker, one of the panelists, also was in charge of thé exhibits 1nc1uding the computer assisted

: . iibrary 1Q§truction program to be demonstrated at the close-of’ the program

: A IR
Susan will introduce ‘the other panelists, but first Tet me introduce her She is present1y 3 referencev
T, 3ol

. ' . \
4/' ’ librarian and co- ordinator of the instructional program at the Undergraduate Library at The University

of Texas at Austin. Hhiie she was attending the Schooi of Librarianship at the University of Hashington.

she 1nterned at Ear]ham Col]egeiin Richmond Indiana, which is nationa11y recognized for its work in : 2
:/ ) course-integrated library instruction She is a member of The General Libraries’ User Education> |

Cmnnit tee at UT-and .co-chairman of the Southwest library Association' s Task Force on Library Instruction

» . ig the Southwest. She will be & speake:.‘ he Sixth Annual, Conference on Library Orientation for -

g ' Academtc Libraries in Ypsilanti, Michigan inddy. r f ) \ C .
- My thanks to Susan and to the other members of the pane1 for theiﬁ interest and contribution. .Andﬂ ’

.

my "thanks to- all of you who. assisted with the exhibits, . . v

t l ’

R And. now I turn’ the prognam over to Susan Burton. : ..

FPE

s ! e
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. Hhether you call it library orientation. library instruction. bibliog!!ihic instruction or,user education.

we are ail interested in helping people make more effective uae of dibrary reSources. All public services »

librarians are involved in the teachihg process. Traditionally teaching has taken place’most frequently on.a - N

one-to-one basis af’the reference desk Now many librarians are expressing an interest in assuming a more

activb. systematic teaching role - Your presence today is indicative of this. ) e
On a national basis.interest is"library user edgcation is reflected in'thg body of literature that exists

on library instruction and by the grovth of national. regionalJ and state organizations In addition to the 'l‘

ALA Instruction in the Use of Libraries Cuunittee. the ACQL Bibliographic nstCuction Task Force, and Project

LOEX, a2 national library orientation. and instruction exchange funded by a Council on Library Resources grant; h

theke are at least™ score.of regional and state organizations and clearinghouses. ln our own region. the

SOuthwestern Library Association last Summer funded a Task Force on Library Instrucxion in the Southwest The,

" academic librarians on today S panel will be basing their remarks on responses to a questionnaire the Task Force

is sending to academic libraries in the six state SWLA region. The questionnaires will be used to compile a

] ] 5 R . *

directory of instructional programs in.college libraries which- will be publfshed later this year. _
The SHLA questionnaire inspired the surveys conducted over Ehe past few months by the other members of
‘this panel.. As a result today we are prepared to report. to you the state-of the art aof user education in

Texas'libraries Our goals in presknting this information are l) to encourage the development of - user education \

programs within indiVidual libraries, 2) to inspire cooperation between libraries and 3) to help prevent ' :

unnecessary duplication effort. ' s ) ' : - :

- .
- . ®

Every library feels{limited by the time, staff. and funds it ‘has avajlable-for'increasing the library

skills of its users. Cooperative development of instructional materials can oyercome some of these limitations..

Comparing notes with librarians who have experimented with various instructional methods can help us plan

'
N .

our user education activities more successfully .
Speakers from all types of libraries are represented on this panel because user education is, in varying
degrees, an area of common- concern. Though our libraries are unfque our users overlap In order to best'
serve and educate our publics we need to know what the other libraries they use or may use are doing to
teach them to find information ' ' ¥ ) . T ‘ L
Before we begin, y0u may be'interested invhearing something ab&ut'the panelists backgroynds The first §
speaker, Madeleine Carole Lipman will be talking ab0ut the library instruction gtudents regi}ve in Texas
schools Carole has been a librarian with the Houston Independent School District for twelve years. She.is f
currently the librarian af Houston s High School. for Performing and Visual Arts and High School for Health
Professions. ‘ o, : ] ~_-‘ '_ L = ‘k
Fbllowing Carole will be John Lolley, speaking on user education in the state S Junior colleges John is
Director of Library Services at Tarrant County Junior College, SOuth Campus He .is Chairman of the SHLA

Committee gn Educating Library Users. You may be familiar_with his textbook Your Library, uhat s in it for You.

L% . R 3 | : N .
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' Next, I'N be ta1k1ng about the state-of therart of user education for undergraduates in Texas four i#
o f. yeer colleges and un1vers1t1es Following re wfl] be Kehneth Parker, speak1ng on 11brary 1nstr ction %or R

graduete students and contact with faculty Kenneth 1s Beh v1ora1 Scaence L1brar1an at the Unipersity of ' )

.

H0uston “and s the incoming Cha1rman of the TLA Reference Rouhd Table ) : oo
"Next w111 come Mari]yn Johnson representing special 11br§r1es Mari]yn 1s w1th Shell 01 Company

where she is Hendger of Information and Lihrary Seryices.in the head office in Hou:;? . She as held’ o

i . -

several local and national offices in the Special ‘tigraries AsSociation. . . i . BN

ConcIuding t’e penel w111 be Jeen Bréoks representing the 1nst1tution uh1ch tries to be all things

to all people, the public. 11brery. Jean 1§ head of thetI dependent Study 0ff1ce at the Da7 as Publ1c

Library. -In her years at @allas Pub]io. Jean has worked n the Community Education Office/with Inst1tut10na1 :;

- F—

Services and nas spent the last four years in pr63ects to study the role of the puinc 11 rary*1n 1ndepen- A -

dent study ‘Most recent]y she has been involved in a 3D Library Learn1ng Center Project nVolving : AR
Da]las Pub11c. Dallas Independent Schoo] District Dallas County Communlty College Distrﬂct dnd KERA TV g
, y Now to lead off, here is Carole Lipman who. will ‘tell us what is being done to teac students i
Aibrary skills in Texas‘schools.\' .': " e i - e '-—~\\\\

Q D Sy - ' ! ".‘a'.-; - o
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e \ User Education in School Libraries _ ;
I ] k;i - ' ° f" ) ' by'Caro1e Lipman S : L ¢:
¢ - R : ) . .. ' . . . ' ‘ -
& .A11_of»us, as professional librarians, are -acquainted with the many activities and functions of the

-

\'relenship wi th students ‘that is actuany one of the most effective forms of teaching. The only problem

" of d1rectton given. ',

: . L . . : 4 B .
'11brary of ai1. the activities in the ‘school 11brar1an's daily ‘Schedule, nothing outranks ‘in 1mportance her

. obﬂgation to -teach students how to use books and other medis ®r both informafion and persona] pleasure.

_The bulk of her tima should°dbe spent in 1nstruct1on for it is as-a teacher'that she 1s certified and compens

_sated. ' Almost every State department of education recognizes the school 11brar1an 8s a teacher of a spec1a1

’

subject ‘A1l too frequently, the 11brar1an,s teach1ng functions become Submerged under a w&iter of c1er1ca1 . *

. and technica] chores, particu]arIy in tha school having only ene librarian, The conscigntious librarian. tries_

to reduce r0ut1pes to a minimum, but. without assistance can easi]y be bogged down by burdensomé deta11 and *

- many deadines. : B f- . o =

/ .
One of ‘the most rewar&ing aspects of schoo1 1ibrary work is the epportunity it affords for, not only

_group teaching. but 1no1v1dua11zed feaching of a, h1gh quality"‘thrarxans enjoy an 1ntimate professional

for the 11brarian is the extent to which she should go in renderi,gv1nd1v1dua1 assistance since educational

goals presume the deve1opment of student 1nit1at1ve Circumstances, therefore, determine the amount and kind

.

.}

t

our current concern centers more on the formal group instruction which 1ibrarians are cailed “upon to
\
plan and exeCute. This is aJ.area which baffPes and fridtrates many school librarians. - N

The f1rst problem that arises is: who'is to teach the use of the Hbrary7 .The teacher knows his* pupi]s .

and their needs and can most wise1y determ1ne the best t1me for each 11brary sk111 to be taught. Yet the

. ’

'teacher is often not too we11 acquainted with library too1s or’ w1th methods of exp1m1n1ng their use. Teaching .

the use of the 11 Yy therefore should be a Joint respons1b111ty of teachers and librarians.
The next question is whether thé usk of the library shou1d be taught in the c1assroom'or in the library
itself. If the teach1ng takes place ent1re1y in the c1assroom. the 1earn1ng situation is removed from much

material that cannot be made available outside the 11brary Yet, when the lessons are taught a1together in

’ the library, 1t\means that 1ibrary materials are not generally available to other pup11s while the course fs

< s
.

ERIC

Aruitoxt provided by Eic:

. . . - 0-
in progress _ o ' . , .

Third, how‘sha11 the dse of the 11brary be taught -- as a separate unit or in connect1on with c]assroom
suojects or un1ts?‘ Both.teachers*and librarians agree that the latter is preferab]e. Yet._1n general practice
in Texas. the use of the 1fbrary 3s'Targe1y taught as a separate group of lessons. The Cumulative outlines of
skills to be learned at each grade level are only suggestive as 1ibrary materials shou1d ‘be presented at the '-
time studentf‘need to use them in their classwork. Each time the need arises 1nstruct1on should be given
until the students. demonstrate that ‘they have . aCQu1red the ab1l1ty to ‘use the various skills 1nd1cited in the
lessons. It is not necessary that the un1ts.be taught in any part1cu1ar order. The 1mmed1ate needs should

&,
1ntroouce the tea*h1ng ‘of any un1: and should Jt1!1ze the drill necessary for cult1va'1ng library sk1!!s ‘

: . - F

\ 17‘ : f . al et
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v . Yet too often, in’ the face ‘of such problems. teachlng the ‘use of the dibrary is neglected or done in a

rather haphazard manner Not~w1thstand1ng these dlfflcultles. however, many ‘districts and schools’ have developed

k\—//gpoq programs of teach1ng llbrary use that should resul"ln -more adequate use of" llbrary materlals and school

libratians must assume the greater résponslblllty for seeing that all students have 1nstruct10n in l1brary use.

-

| sequence of lessons should be developed and 1ntegrated 1nto the curr1culum The guidelines should not be r1g1d

. or too formal ‘but shoulp.meet the current educatlonal\demands Liprary or instructional media® lessons should

b )
. be contlnuous. cumulative, and correlated w1th the curriculum. In formulatlng the lessons, the librar1an

1 Vet e

f, .« or teagher should always choose an 1hterest1ng topic for demonstratlon and allow time for practice.

Evaluative measures should be usdd ;o determink effectlveness of 1nstruc;1on of llbrary skills.” Tests of

students' 1ibrary skllls and 1nformal feedbeck dre the two most widely used in Texas. e .

Learning needs to be funct1onal rather than fonmal. however formal is still common practice in Texas
An 1deal s1tuatlon would 1nvolve éooperatlon of teacher and llbrarlan using a mult1~med1a approach The
' ‘ materials most frequently used to teach llbrary skllls are printed materials such as llbrary handbooks
(both commerclally and locally produced) and library units in textbooks. The trend is toward more
1ndtv1dualtzed programs and multi-media. A great pceference is with Jocally-produced slides and cassettes. -
Our “survey showed that most l1brar1ans feel that commercially-produced lessons do not fit the1r needs as,‘
as well as the 1nd1v1dualized Many libriried in Texas use guided tours along with printed MSt!?falsm=<« ~
lectures to 61asses at’ teachers\ requests and a2 wide var1ety of the nén- printed materlals that are com- ‘
merclally available. - .
A working knowledge of the llbrary should be part of the total curr1culum 1t must be 2 cont1nuous
and cumulatlve effort throughout one s public school edycation Review and reinforcement of l1brary skills -
already developed'must be incorporated with newly acqu1red l1brary know'edge The various 1nstructlonal
z:ds available should be approprlately matched acoordlng to the . student S needs and abilities. _
Cooperat1on between teacheg{rand librarians needs to be encouraged to enable the students to acguire the .

P maxlmum sk1lls possxble A more adequate use of llbrary mater1als will provide students w1th the knowledge

&; necessary to obtain 1nformatlon and pleasure from the llbrary throughout h1s school and outside llfe

v

Aruitoxt provided by Eic: N

To give the students the 1nstructlon necessary to develop the skllls needad ln us1ng the library, a o -

-
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R . o A ’ User Education for Students

-usualiy offered in the first two years of the four year coiieges i

in Two-Year Colleges ¢

.,~bnyohn'Loliey .

- - -
N

In order to appreciate fu11y 3 state-of the art review of 1ibrary instruction in Texas two-year coilegesv

one sh0uid have at least a brief overvieu of the. development of ‘the’ so-called “junior coiiege movement. "

The evo\ution from a single purpose Jjunior coilege to the multipurpose comprehensive community junior coilege .

.

has occured within a mere seven decades The dramatic changes in curriculum and in the types of students

enrolied have prof0und1y infiuenced the iibrary serbices and particuiariy,,iibrary instruction of the colieges
: ]

Y

over the tecades. .
rThere is a minor "tempest in a teapot“ concerning the origins of the. junior coliege Some hold that
Junior colieges resu]ted from an upward extension of - the high school and there are certai? images concerning
the JuniQr coiiege that are. stii] held resuiting from this viewpoint Others stoutiy maintain that junior
colleges were spawned Tike one-celled animals splitting off from the university ﬁegardiess of their origins,

it is generaiiy agreed that the instruction of these early junior colleges tended to dupiicate the first two

- years of the university. Indeed an early defini‘ion characterized the junior coilege as “an’ institution -

offering two yegrs of 1nstruction of strictly cofi;giate grade" amd the curriculum inc1udad those courses

-,

In other words, the junior coiiege was content to be just.that, a "junior" four year coiiege on the

a surface, 1ibrary services and 1ibrary instruction should’'have been greatiy simpiified in these early junior

-
coiieges ‘Walter Eeis, one. of the foranost spokesmen for the junior college in the 1930 S, oommented that

‘the age group and its accompanying physicai, social, edutational, and psychoiogicai characteristics whatever

. f
‘they may be,is certainly ‘much more nearly homogeneOus in this respect in'the two year institution than. in the

four year instruction.: Such'homogeneity of student characteristics with a curriculum designed for a single
putpose would have allowed the 1ibrarian to ideptify a specific set of needs and tailor the library services

and instruction to meet them. _ - . )

This of course’is a gross oversimpiification as” Eels also reported that the junior college 1ibrary

: .

standards were low, actuaily lower, facilities were inadequate and administration usuaiiy slighted the . °

library when budgets were made. While junior colleges may have. prided themselves as institutions of strictly

collegiate grade,‘many did not'harbor that viewpoint. -

Perhaps a better idea of the state of Junior colleges can be obtained from a June. 1937 issue of Life

magazine dévoted to higher education in America - After 2 detailed description of the typicai 1837 coiiege

‘'student, the proud faciiities of American universities. the quality of university professors, the achievement

of the graduates. the junior coiiege is %haracterized thusiy \
“At Stephens in Missouri, girls are taught to soive'women s 7400 prob]ems with ciasses in
beauty, riding and voice. Stephens %s today a junior college run/with educational novelty
and high-powered promotion. It owes this distinction entirely tO President, Woods, who . .
bent on making his school excel, called in experts to draw up the definitive modern -
women's curriculum. Together they compiled a list of 7400 women's problems. To help
Stephens girls meet these problems President Woods gave them a spreading Georgian campus, -

v, a country club, a stable with 36 horses, a theater, a grooming clinic where they learn

i. - the sc1ence of peauty and dress.”
- o . _'7- R -. | ( ) ’
. 9 . S
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+ One qpnoers }f the poor oears.mere ever taught any academic. courses. Cor ' ‘ et

Fortunately the jusior college ro1e chinged significantly after World War II. "With khﬂ-'réturn of the'Gt'fj : S
many junior colleges emphas1zeo a.dual cufriculum -- academic and vocational- technica1 No longer were. '

: the students s1m11ar 1n age, with similar soc1a1 ‘and" ecenomic backgrounds. The courses and methods of = . .
1nstruct10n were different from: tha former two year courses qf strictly co11egiata grade. *, - 7 RO
. SN\ o L

No 1onger could 11brary 1hs§yuct1on be. aimed at. tra1n1ng students to use 11brary resources a;soc1ated e u-f

with academic course demands. Vocat1ona1 technical programs ushered in a brand new ball game. The I $ s
‘astudents came with a fanta;tic range of previous library use. The 11brary for many votational- techn1ca1 _
students reoresented 3 symbol of academic'e11t1sn. a place where they were' not welcomed. Vocational- . S ..
technica1 faculty often shared this view. For examp]e one vocational-technical instructor d1scuss1ng |
‘v the 11brary in the junior college w1stfu11y p1eaded for a facility where the atmosphere 1s not so 1cy . “

as it so often sgems to be in college libraries. , S N : ‘

A th1rq dimension of the two year colleges was added after 1945 with the development of 1nstructiona1

programs designed for adults of the community, hence the term.connun1ty§junior co11ege ' g - (. ' ,.
And so the librarian of this educational embodiment of “911 things to‘a11 peoo1e”'faces the burden v .
* 'of designing a 11brary-1nstruct10na1 program for’ students whose ages can range from 18 to 80, probab1y ' - )
with a comparab1e spread in“academic ab111ty. pursuing vastly differing educationa] goa1s. representing
every sagment “of the cunnunitx. Perhaps a clearer picture may be obtained by vieuing these students as
student“ﬂtypes." Eight types.-b1end1ng academic and motivational characteristics of the students have
been,]isted‘on occasion.; As you Jd!ten'to these descriptions 1nag1ne that you are the newly hired },
Orientation Lfbrarian charged with designing a Library Instructional program for the fb]]oéing students: .
1. The high school student of moderate ab111ty and ‘achievement who enters junior college -:
right after high school as a.full-time studenw with the® intention of transferring to ¢
: & given 1nst1tut1on with a .particular major. ) -
2. The Tow ach1ever in high school whg “discovers* co11ege quite 1ate and then becomes \ -
> highly motivated to enroll in a junior co11ege transfer program for which he is -
not equipped, yet who may be a "1ate bloomer.* . -
3. The high school graduate of low ability who enters junior co11ege because of soc1a1 N
pressure or because he cannot find employment.
.4.&The very br1ght high school graduate who cou1d have been admitted to a major ' -
university who may have low scores on measures- of "intellectual disposition® )
and "social maturity." ° - A
5. The intellectually capab]e but :unmotivated, d1s1nterested h1gh schoo] graduate '
who comes to junior college to exﬁ1ore. hoping it will offer -him what he does
. “not know he is-lookimg for. . N R L S T
6. The transfer (in) from a four-co]]ege who either failed or withdrey after an ' ' < ' . ; o
ﬁ_*,nnsatisfactory experience in a.semester, a year, or more. .
7. The high school dropout who probab]y comes f ﬁ a minority group and a cul- ’ -
turally d1sadvantaged family, with only gra .

school level sk111s and a. ) . . . .
"strong 1nterest in securing vocationa1 training, .

< N’ . .
8. .The late co11ege entrant (over 25) who was employed, in military service, or in .

the home for a number of years after high school and who now is mot1vated to pursue ..

. &n associate {(and perhaps a baccalaureate) degree, however long 1t'may take : ,

”rﬁ“ what about the library skills oﬁ’commun1ty Jjunior. college studegts? Unfortunate}y. there are . \

very few studies doCument1ng these students skills before any ~formal library 4nstruction. One such ' Y
- -8 10, >
o - o T VL
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"studx“ (reported in my article in:the Spring 1975 1ssde of Iexas Library Journal, pages 30-32), however,

obtained the fo]]owing results from an ana1ys1s of pre-test scores of students taking ar individyalized

“~ ‘-
Vo

¢

e dibrary 1nstruction course: , ‘. - ot

48% of the students did nqt know how books are: arranged on the Tibrary sheives, 75% did not know

what a caﬁ!ﬁnumber is; 68% c0u1d not te11 ‘how books. are entered in the library cataTOg, and 82% could

0
. .

o n6t .identify the e]ements in a Reader's Guide entry. ‘ e ) ,

These are the same students who every :ry recgive assignments to write term or research _papers

reQuiring s0urces fronwbooks. reference wor s and pe?iodicaTs They are vocationaT technica] students
- o training for jobs® which often cedurre research to keep up with deveiopments in’ the field or in the writing

of technicaf papers -and: reports (They are students in remedial -type programs who are struggling to enter
A “ .the mainstream of coTTege edutatiOn ) ~_~.7__-: - : ;; o

[
¢

L The question that now arises is, "Just hovlhave Texas community junior co]Tege Tibraries approached

T the probiems of 11brary instruction?f Forty four Texas Junior coi]ege iibcaries résponded to the SHLA .o
, It h‘ e

s . . questionnaire The fo]Towing s a suhmary of these *espOnses A )

: i The first guestion deait with staffing Eighty one percent of the TibraNhes have no Tibrarians
~ ' devoting full time to 1ibrary 1nstruction, 15 h&ve one 4% have two. Forty-seven percent of the Tibraries
4 have one 11brarian devoting part time tokiibrary'instruction 35' have tuo 4%} have three; 4% have f0ur.
; 15' have none. No iibraries reported any fu11 time cierk or support staff work!ng fu11 time “on Tibrary

[ ]
: 1nstruction Indeed,- 65' of the Tibraries have no. support staff devoting part tdme to library instruction,

19% have one; 12% have two; 4% have fhree \ h': S : - ' -
{ ) From tHe responses of these libraries; 1t must be cohc]uded that TibraZy 1nst:u;zion/:s a part time

. -thing; it is an activit that receives lTittle more attentﬁon than any peripherai service Most community

" junior coT]ege Tibraries wi ave at’ ‘least one 115rariah devoting full or part‘time to the major services s

-

technical proces51ng, referenge, c1rcu1ation This is not Qrue‘for 1ibrary 1nstruction Despite the lack . -

g

of staff time devoted to 11brary 1nstructﬂon however all libraries reported some form df 11brary orienta-
tion. The most preva]ent form is the guided tour, with 82% of the Tibriries reporting some type of tour.

4 The object of the t0ur is simp]y to fam11iarize the user with the phy51ca1 plant and ‘the ava11ab1e

resources. T0urs accomp11sh th1s purpose most adequately. Unfortunateiy‘they e often superficial ‘and-; .
3 .

disruptive and usua11y occur when the student is totally unmotivated Probably reaTizing_this'situation.~

88“ of the libraries combine the tour with an. orientation ledture. : . -
.« . In contrasg to the waTk -through tour which is ‘directed to groups, the seﬂf-guided tour focuses on '
the individual and his 1nd1v1dua19NEeds Twenty-one percent of the iibraries use a self-guidéd tour.
Library Jnstruction which is designed to impart 1nformation in some detail concerning the, specific : '\\

i |
res0urces 1s also very prevaient in comnunity junior coi]egg iibraries Seventy-nine percent'offer iec-

,/’ . tures.AO»groups on demand. Thirty-three percent have a unjt on 11brary use as a reQuired part of a c0urse
» L
e " such as EngTish or freshman Orientation Sixteen percent offer term paper c]inics and 15% have a separate

.
.

course for credit: Mo 11brarigs reported a. separate non-credit course. 'i‘

“The overa’i impre551on is that-iibrary instruction is not an easy undertaking for a limjted staff,
“ ' L 1 . .
. : > : . . S ¢ -0
Q ) . ? . : : ~ S .
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'part.-icu1ar1y when . students’ bockgrouhds. abilities, and needs vary as w,_gde;Ty_ as they ‘do in community
[ ] -
- . ] : . Lo . o

Junior colleges.

. . .

Even though many of Texas comuni'y junior conege Hbraries employ a 1earn1ng resources concept em-

“

phasizing 1ibrary and 1nstructiona1 media services, 11brary.1nstruct1on and,'_[ibrary orientatfon is heotvn

-

print oriented. ; Sixty percent pubHsh a ‘library handhook, 33 offer printed bthographies. 36% use s

form of a printed se1f-9u1ded tour, 21% have a special 1ibrary handbook for faculty, 33%. utilize a printed

. \ [
s . N R

point of use mlterials . . . : e IR
-
Print materials. however. do not reign su‘pr ds some 39! of -the 1ibraries emp]o,y audio tapes and

gassettes-for library 1nstruction and 30% have a slide tape productjon.. Other forms of media include 30%

'. ?1lﬂt/r'11s. 374 thnsparencies. '21' graphic displays. Only 9% Use“video tape T‘V/._andgz films. No’

0

No inventory of or1entatlon or 1nstru;t1on is comp1ete until the tﬁrny issue of evaluatien has beij

liporaries geported a computer assisted Dr'oqram ) ' I - -

. ."handled. ‘As Stoff]e and Bonn note, (Stoffle, C.J. and Bonn, G "An Inventory of Library Orientation and

Instruction Methods.“ RQ 13:129- 133 1943) many librarians are at a loss when evaluation is d1sCussed

L3

because most 1hstruct1ona1 programs ai-e not based on tangib]e or concrete objectives Presumably to *

2

., measure learning one must .hnov; where the lsarner 1s/before 1nstruct1on, in other words, he should be pre-

. ./’ > . - . L - . N
. testec( Quantitative measures of success of failure can be obtained with a post-test following instructian.

.

“While the Questionna1re did not spec1f1ca11y ask for the instructional programs utining pre- and post-
\

. tests, 48% of the respondents reported some tests of student Hbrary sk111s “The ‘vast major1ty however,

7'3:. rely -on 1nf}rma1\_feedbac,k. Twenty-four perce'nt do keep stat1st1cs on 1-nstruct1ona1 activities, 27%

use student .questionnaires, 18% faculty Quest1onna1res:' "Finally, only 33% of the instructional programs

- surveyed have written goals and object,ives. : R _ ~

In surmary, education to library users in Texas cgmm;nity Junior co11eges-'pp‘dmate1y falls within

. . ) . -
the category of library. orientat'ion with the gu1ded tour the most prevalent form. Most of the tours,

' .. however are combined with an or1entat1on lecture and the majority of 11brar1es do offer instruction ‘

upon demand Many also 1ntorporate 1nstruction as a required part of an ex1sti"ng course -- English or
. Freshman (Orientation. o . S " .
. Texas comunixy jun1or coHege 11brar1es rely heavﬂy on print materia]s ' handbooks. bibliographies,
self- gu1ded tours. point -of-use materials, and‘ self paced instrugtional units. ‘
Instruct'tonal media dev1ces. or non- print materia]s are also employed but to a 1esser degree. The
most preva1ent materials are transparencies, ste-tape presentations. audio tapes and cassettes and f11m- )
strips It must be admitted, though, that Texas community junior co11ege Hbrar1es have not made
extensive use of the more exotic forms of media, video tape, computer-assisted 1nstruCt1on. and teaching
mach1nes It must also be emphasized. that these approaches 1nvo1ve a great amount of time, energy. .
facilities, and "equipment, com'rbd1ties that only the 1arge urban campuses apparent]yjave .
L1brary orientation instruction in Texas comnunitx Jun1or coneges for-the most par}u not based
on pre-determined ‘student goals andobjectives. At least half emp‘loy some.method of evaluetion in the’
‘form of tests of student library skiHs Most. howeverLuse ‘an-inexact evaluation procedure, student

—

feedback wh1ch is pr1mar'i1y an att1tydina1 measure rather than a cogmtwe meaSure ' .

- | 10 ~
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‘ _yser Education for Undorgreduste Students c . 't

. . by Sussn'Burton L
.. . X bl . . ) . vj-_'

For those of us. uho droln of the day whon library compotoncy wiil be recognized as a basic part of

ovory undorgrsduato s educotion, the current stetus of 11bFary instruction in 4-yoar collogos and uni-
vorsitjos Jn Toxss ie oncouroging in~some respects and discouraging In others -

; |
Tho good -news is thst all ov_er the state. in large institutions ‘and smau undergraduates are. re- :

iving somo form of 1ibr|ry~ofiontation and/dr instruction. So.fyr, suryeys have,beon réturned by
th%f are using soveral methods of user educstion and sevoral kinds “of instructional materials. I

= Tho bad news is that these generalizations paint a brighter picture thsn actuelly oxists Hhether»

' lny perticular $tudent receivos instruction in library use is. largoly Py matter of chance There are '3

o<

hlndful of exceptions. A few institutions have library oriontation or instruction programs which reach

: sll or virtually all students at least once in their undergrlduate caroers The programs I have identified

'r

. : Wk T
are at , sk ) . . ‘
- ‘ . s . . |
“_ Mustin College, , . :
Baylor University, .
Stephen £. Austin State Univorsity. . ‘ . .
, The University-of texas at Austin, and - . J
*  Wiley Coiiego L S ‘ . .

2

Xn contrast, most'libnaries in the stato are rosponding to roquosts for instruction rather than
initiating 8 demand for them. Every scademic librariih can fdentify a core group of “Friendly fsouity"
members upon whom they can roiy to roquost some kind: of iibrary‘instruction for thoir,clossos.. Tho sizo
and the comoosition of.this‘grouplof librsry-oriontod faculty varies nidoiy from institution to insti-

tutfon. - English and Spooch instructors are most frequently nentionod but otherﬁiso no pattern omorgos&

"By and. large, the studonts who graduate from Texas co) leges lnd universities with somo training that will

‘_oouip them to satisfy thoir continuing informetion noeds sro those students who by some quirk of: fnte ’,

“tutfons are fulf111ing their responsibilities. I ,

-

happened to take: coursos from their institution's iibriry-oriontod faculty membors Consoquontiy. the
Jibrary instruction’ students get in high school tskos on oddod importance. ~ Even though that fnstruction

may not prepare them for college work. it may be the only training in librery use thoy will ever get.
)
Ststisticsliy spolking. if an undorgradusto does losrn about using ‘the 1ibrary, ho or she is most

1ikely .to do so a3 2 ‘freshman, in @ reduirod English or Speech courso, This is true not only in Texas but

across tho nation. . In light of this.ono can quostion whothor acsdemic Jibrorisns serving 4-yoar insti-

:

.

Although college and university tollections ond the curricuiums they support aro»much more oxtonsivo
thnn those of junior colleges, the scope of the 1ibrary. instruction provided is probably much the same,

There is no way to tell from the simpio survoy the SWLA Task Forco'conductod. but ! wondor how many of

our students who graduate with degrees in Psycho\ogy are familfar with Psych Abstracts.. how many students

who hsvo ‘majored in Educstion have uged the: gng!clgg!di of gducagion. ggg;gtig_ Index, or ERIC. The -

ssmc'Qu{stion can be askod about the other disciplincs

-

1‘] 4 -

i 45 of 68 4-ybar collegos and univorsities in the state. With feuvexcoptions thoso institutions feportl“z;;'

R,



it ' ‘
Clearly we faca a formidab1e challenge if we accept the responsibi11ty for nelping all undergraduates . S
dev010p thersk11ls nccessary to identify and 1ocate the information we have devoted so much time, money,

. Co ' . X : .' l.- ‘]
and skill collecting and maistng accessible. How can we develop.the information gathering_ski]]s of our }
" user bapaiations on a systematic and widespread basjs? The answer 1ies in studying the 1iterature, pooling

our co]lectiva axparience. sharing successes and failures, seeking out the possibilities inherent in our
oan 1nst1tut10ns and co-operating to develop instructiona] mater1als that can be used in more than one library.

‘Thd Survey conductad by the the ‘Southwest Library Assocjatfon's Task Force on Library Instruction -is-
useful for identifying the. foungat1ons on which we can build. ‘ “ o Do
The most universal mnthods of user education here, as in the rest of the nation, are the guided tour - '
and the library lecture. Of the Téxas 1ibraries sarveyed. more than 90% of the universities and s1ight1y
Jess than 70% of the 4-year colleges report giving guided tours and lectures on demand. On the whole, colleges . '
0110cate the time they have ava11ab1e for instruction differently than, unjversity 1ibraries do. C611age
Iibraries .are much more 11kely to have self-guided tours. Printed or taped tours have the advantage of
providing librarians more time to devote to substantive 1nstruct1on > _ \
Among the libraries current]y using or preparing self-guided tours are:
East Texas State University, . ’
St. Edwards University, . . " .
Undergraduate Library and Businass/Economics Library at UT-Austin, and ‘
Wiley College. -

There are severa1‘examp1es of self- gu1ded tours in this exhibit. .
Other differences between college and university 1ibraries arise in the relative use ot courses and

self-paced 1nstruct10n “Formal ceurses on research skills are offered by 23% of the universities surveyed and,

by 16% of tha cq11eges.\ Many of these c0urses are associated with 1ibrary science minors prepar1ng students v
{ .

for school library certification. .There are some nxceptions. however.

Texas ASM offers three library skills courses for undargraduafes through the Humanities
Department. One of these is designed espacially for students in the College of Agriculture.

Austin College in Sherman offers a 4-week basic reference cgyrse each year 4n the winter term.

Wayland Baptist College offered a 3-week Study skills course 1asf summer which included 2
unit on the library. .

University of Texas - San Antonfo s planning a course that will be required of a1l students.
Surveys done in other states have revealed regional differancas in 1nstruct1ona1 approaches. For
' examp\e. California tends to stress separate credit ‘courses much more than Texas. ln Wisconsin, on the Other
" hand, non-credit courses on general 1ibrary use seem especially popu]ar Few.ﬁbn-credit coariee are given in

Texas. , . : ‘
Self-paced instruction is important because it offers a possible solution to 1ibraries faced with the

problem of reaching large numbers or to libraries who don't have the staff to meet with c1aasas whose instructors

have raquested library prasantations i .
Self-paced library instruction 1s being used by 32% of the A-year colieges surveyed and 12% of the :

universities in the Texas survey. This method of instruction involves the use of workbooks, exercises, or .

worksheets. Wiley College in Marshall and Qur Lady of the Lake University in San Antonio are among the insti-

tutions using self-paced instruction. ‘Mary Cleveland at Wiley College has developed'a program based on the

- - 14 | .
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. PSI (Personé]ized SeIf-lnstruction) method. Students take pre-tests. If tHey score less than 90’ they w rk

thrOugh s11de-tape presentations cover1ng var10us aspects of the library.

-~

In the past year, however. the Undergraduate Library at The University of Texas 4t Ausitin has dev 1oped

\

a self-paced program that is course-related. The Undergraduate Library's 1ns ructional programis based n\1

the bremise that ldbrary orientation and instruction are most effective if they are linked withla ¢ [Fse-refiated

information need. . : f>
. . At UT-Austin, instruction on basic library search strategy is an integral part of a terh pa .
project required in all sections of second semester Freshman English. A series of thirteen 11brary study \
guides and worksheets have been developed to guide students through résearch on dlmost an; topic The’ . \
‘ study guides direct users to both general and spec1aldzedrsources'oeg1nnlng with ncyclopedias.: ¢ card_ .
' cata1ogvand periodical indexes. Norksheets;distr1buted with the study guides assi§t students in’ om- |
p111nglwork1ng bibliographies on.their topic. T ‘ . ‘ »
. ' Instead of meeting with individual classes. 1ibrarians meet with a]]‘Freshman En ]1sh-1nstrucvors
. in the first weeh of the semester to explain the library paper. Instructors distribute lists of s 9;
gested term paper top1cs for which plentiful materials exist in the 1ibrary. The study guides an
worksheets are assigned at one and ‘two week intervals throughout the semester, '

¢

instruction.
L1ke the self-paced program just described, a11 over the state instructignal $tivities are pr mari]y

\\\pr1nt based Sixty percent of the 4-year colleges and univers1t1es produce and distribute bib]wog'aphies"_

. 55% hawe student handbooks. - S ~
‘ Media and non-print materials are much 1ess widely used @s instructional too1s. gtt hey are.gr wing
in popu1ar1ty \\

'

As 1dng as 11brar1es re]y primarily on guided tours and lectures, the scope of user edu}:t1on ajzivf

ities is d1rect1y re1ated to the staff size, Med1a can be used to reach more users. If med{a prog

- are used to present the basics, librarians can devote persopal presentations toﬂmore specialized research
needs. ' ,

) About half the un1vers1t1es and & f1ftb o;—the 4-yea* Co11eges report they are using or are deve1op1ng
s11de~tape presentations Austin Co11ege uses its slide-tape show in conjunction with guided tours N\
given to a11 freshmen, Stephen F. Austin State University is preparing a s11de-tape presentation that
will be used 1n lieu of an orientation 1ecture for Freshman English, Pra1r1e View AAM has a slide-tape
program which has -supplanted some of the lectures given previously. ' Prairie View is wor;1ng on print/
media learning packages that will be available for individual use. . S

About one-th1rd of the 4-year colleges use filmstrips and “audio tapes or cassettes'1n their user
education programs, Most of the filmstrips and tapes used are commercially produced. -University 11-
braries are less 11ke1y to use these materials than the1r co11eqe counterparts

v Dverhead transparencies are the second most popular media in university 11brary 1nstruct1on and the
.th1rd most popu1ar,1n 4-year colleges. Considering the pre-eminence of the 1ecture and the re]at1ve ease

with which transparencies can be produced, I'm surprised that only one-third of the libraries surveyed )
15 | o
Q S : S : : 13 1 -~ . X '

l}\!(: S . -. : . : /,/s ' o :

. : are.using them.



Computer-assisted instruction and videotape'have been all but ignored by Texas academic librarfans. % )

1. No one is using computEr\asslsted instruction to teach llbrary 'skills to undergraduates
- - This method enjoys lts greatest popularlty in the Mid-West.

2. The University of Texas at Austin appears to be the only lnstZtutlpn above the Junior college ‘
level which s experimenting with videotape as a method for instructimg undergraduates. . -
» The staff has recently finished & preliminary tape dealing with basic search strateg) ‘

Ideally. according to what has been urltten about llbrary instryction in particular and teach1ng in general,

underlying all the methods and materials just descr1bed should be w ltten statements of lnstructlonal goals

and obJectlves - : _“‘f -

. }" . ) .
- : re

One’ of the most reveallng facts about the state of the art of llbrary user education for undergraduates 1n @

N '
,Taxas is that only_ 20. of the llbrarles surveyed have written boals and objectlves -This 1s an area 'where

llbrarians working.with undergraduates can l%?rn from school a

e L oy

| junior college llbrqrians- They are much more -

_-likely to have goal statements.
Tt

‘,' X .

mentioned earller that it seemed largely a matter of ha, penstance whether any particular undergraduate

attending a -Texas college or un1vers1ty recelved &pstruction nldeveloplng and refinlng ‘his or her library skllls A

’Vet, from the overvlew you 've heard of user education activi 1es in both junlor and sen1or colleges, “as a state

ueiare not lacklng in either experience or expertlse What /is needed ls a means to access that expertlse

lerarians need to 1dent1fy others dealing wlth the same roblems and interested‘ln the safe approaches.

v

Answers must be found to the problem of providlng llbrary nstruction to upper divlslon undergraduates Those

1nst1tutions who are not reachlng lower division students in requlred courses like Engllsh need to find ways to-

"do s0. : . e s\“] R

- 'V ‘
more than a hational Library Week catch phrase, 1ibrarians

‘of all types are going to have to make user education § higher priority.

If the words "information power" are ever to be

o E w o - o ,

]
P .



cted their attention to the needs of undergraduaté‘ (Dunlap, Connie o Library Seryice A
Community, 1975 £D 712’867) Graduate student enrollment 1ncreased more than 250% natquyi

o 1960-1972 ‘but this increase and. the corresponding increase in facuity were largely ig- ‘ﬁth

no/ed by 1i rarians In the 19'70 s especiaHy, affinnative action and equal opportunity programs have ,
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educatidn. Methods of te_aching.hav,e changed interdiscipiinary programs have proiiferated" and ‘

N 1ibrarfes have become Targer and more compiex These are but 2 few"'of the changes in higher : '°_/ .‘_' .
N

education that require a new concept _of 1ibrary service to facuity and graduate students S ’/

\F'ﬁ
‘Lﬁttie has been done however “to respond to the new needs. Dunlap points put thdt graduate studentsr

icacies of 3 research 1ibrary and the, acquisition of .research skii‘is are absolutkelyfessentiai ‘
We can group graduate students and faculty into two groups according to the academic discipiines 1 T
ch they are working Researchers in the 1ife angd_ physica1 sciences (and to a8 |esser extent in the i
’ciai sciences) ‘re oriented to high-ievei probiem so1ving Consequently. these researchers consider‘
. he 1iterature search only a first step and- demand that it be accompiished as quickiy and efficieutiy as
L F; possible. For this grOup (and for information ofi'icers). automated retriava1 systems and speciaiized

tools sucﬂ as the Science Citation Index and the ,§ocia1 igngg Citation Index are quickly‘becmning the - -

e ) ~most used sources and 1ibrarians must address the'ir user education uctivities in this direction ( \
m L * Users in the humanities, on the other hend.,,g;in retain. a greater interest in more ,Qeneralized

EOR £ reseerch skills and utilize. for the most part. more tradittonal methods and ‘tools in pursuing library

: r
a reseerch

= - v
., . . -

So, socfal, life, ‘and physical science researchers need to be taught" more course-specific or project-

L TR

specific strategy. whiie researchers in the humanities are ~nsua11y more interested in basic research

concepts and methods . , R - s , D R

"What do graduete students know about basic reference sources? Susan. to-answer‘your question about L)
how many students who graduate with degrees in psycholpgy are femﬂiar with P sych Abstracts* - very fow. f‘“'.;‘f
,‘ And the same goes i’or education majors. and virtuaily W% otm discip\ines in the’ humax\ities and

,- ’
familiar

; social scieeces 0n1y in the Yhard” sciences such as chemistry do undbrgradyates have to beco e
with the basic research tools in the,fieid. According to Er:ic Boehm, 90% of today 4 undergr:dua es

‘ are second knowiedge 1114terates -- "second knewledge" being defined as the menta1 process of in rmation




‘se ing ("On the Second Knowledge “*AfManifesto for the Humanities."l Libri 22, 1972). oehm speaks of two
\eeys of dispensing second knowledge - one is the "high priest or pries*ess approach -=|an approg, h which
g someuhat analogous to that of a travel agent Instead of teaching b sic research principles a d skills,

/

he‘mechanized r trieval/of infor-"

th?infqrmation specialist actua}ly maps out strategy for the individual
The’ other way is what Boehm/ terms the."second knowledge automat" -
mati mentioned earlier This approach (mapping out strategy) i3 an app opi"fete approac for most infor-

,nﬁtion specialis? assuming/th‘t the researcher has been introduced to bdsic research pr‘l ciples as an
',un‘dergraduate B /'/ L SR - _ Vo ' ./‘/‘ g _

NqM let usvturn from' i;he ideal to reality -- what is happening nationwide Much the’ sam, adfor under-
greduates User education for faculty and. graduate students is still pretty much a "hit or miss“ operation

Tradit*onally. bibliographic instruction has been offev'ed in research methods courses in Ey/glish. history. \ -
_.‘biomédical sciences. chemistry . Other Shan these, lecturas are: given by request of ihoSe _ev facult)\member; .
viho are 1in the friendly group that Susan mentioned S '_ s '_’ Ll }' Rt T

One approach ‘thit is used Successfully in some universities is to‘cultivate “key. fa‘¢:ulty members ".. ¢
- ‘those who teach the methods courses in each field so that graduate studeni;s in al departments will receive
. at least some basic instruction in 1ibrary research FaCulty handbooks would be helpful 'only 17% of the .
Texas acadauic libraries surveyed publish faculty handbooks 1.fear that reaching al-l faculty ‘members s ’
--and can be only 3 pipe—dream == Our only hope is to aeach the graduate students of todax who will be the a
facultx menfers of tomorrow Faculty members tend to be conServative in. their use. of library resources and
. Dsually Use only those tools that they were forced to use when graduate students One area of faculty
_beducation which we must concentrate on s making all facul‘ty members aware of new developments in bibliograph-

ic control He must demonstrate the efficiency of research assists such as SCf and SSCI \

We must institute more”credit courses - in each academic discipTine with’ graduate programs This isq’

; growing with more subject PR.D. s entering librarianship Programs such as those at Colorado- Boulder should
be instituted ‘-That five-year program is financed by the Council on Library Resources and National Endow-\
wand for the Humanities Librarians with M. A. in economics and M,A. in history spend half-time in their ., )
respective departments and. attend faculty meetings The classroom approach centers more on r,esearch strategy
" and organization of knowledge than on specific reference to01s. '

‘v The 1ibraries are attempting to restructure the form of* instruction in both departments S0 that bib- .
liographic fnstruction is an inte'gral part of each ourse. ‘The greatest problem is evaluation of such_
programs, librarians at Boulder are now grappling with this problem”’ | : v‘ TR B

Susan sunmarized the survey results for academic Jibraries, The survey revealed few differences be-
'tween instruction‘l methods used for undergraduates.and those used for graduate students. - The survey does
show that in institutions serving graduate students there f{s greater reliance on orientation lectures than
dn 4-year institutions,. "also, graduate instruction is much tess likely to use audio-visual instruction than '
: vdo genera]’university libraries My ‘observation fs that graduate students usually are impatient with a-v
presentations other than those dealing With a specific research 4601 such as SSCI.

Other‘than these’ po‘lnts. the survey was of little use .in dist,inguishing graduate library instruc!ion from
G o 16 o
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", CAl program. his reply was “We're goirg to- be married!"

is s¥stematic and widespread In this area and. “in the use of mechanized-retrieval.systems. there

P v

. «
. . . . .

- . Co. . "

- \ : _i '

. . N . . :

L

other types of library instruction I will be glad to provide specific information from the‘survey
during the discussion period. LV ‘ ‘

»

&

Instruction in use of specific tools is necessary until instruction of undergraduate- user, populations

y
should be close cooperation between subject divisional libraries and special 1ibraries. Graduate
libraries in academic institutions seem to operate in a never-never land somewhere between undergraduate
1ibraries and special libraries He-must define the relationships with both types before we can bggin
fruitful cooperation. It is also essential. that we cooperate with public libraries which have re- St

search collections in speciffc subject areas -- unfortunately. this is an area of cooperation in ‘which

many academic librarians in Texas have taken the rather elitist attitude that the public library has

'little to offer Such an attitude stifles cooperation with public Tibraries and results in inferior

L )
- 3 .

- service to the graduate user. P ,;. - @ ) . g S

/ ‘ ' . ' . '

Computer-assisted instruction is a ripe area for cooperation with all libraries CAL is especially_

'useful in course«specific and project-specific {instruction. The reaction of graduate students to CAl

has been a rather warm one. Hhen one was asked for his evaluation of a bfomedical information sources

ke
In today s world skill in infonmation seeking is essential for survival and should be considered .

A
almost as basic a skill as learning how to read and write. f;f. librarians-ar infonnation officers o
(whichever you prefer) have a great responsibility in educatfng the user. We'all toonoften emphaSize'

the unique and deemphasize those problems we have in common. We tend to work alone and repeat work

. r .
{ad infinitum) that.has been done a few hundred times before We must concentrate on connmn problems

-
<

in user education and deyelop- systems to solve those problems

Ina recent discussion with some of my colleagues at UH, someone mentioned that al librarians

should be aware of technological developments in 1ibraries no matter what subject area they were in-

.

volved in;.he stated th&t such things were the wave of the future One person in the group asked how we
could consider any such “wave of the fyture” when we were still"stuck in the tarpits of the pqst "
I fear thb latter comment is all too true. Nhat if you were dropped in downtown Houston without 2 map?‘

Possibly we should oonsider ourselves cartographers of a sort Our mission is to map a way for our

users to find their way'through the maze of civilization's storehouse of knowledge. It is vital that

. every individual in modern society comprehend and be able to access the information stored for the

time came long ago that no individual could possibly know the sum of human knowladge We are the

expert guides, the cartographers, and if we don't produce tﬁe maps, we may ah Tose our way.

F
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- UserEducation 1n Public Libraries - T

by Jean Brooks
[

The public fibrary serves and provides resources for a variety of publicsvexpressing many different

types of needs. Also, for every user of the provided services and ‘resources there are many more non-

“users in the connmnity with the.same known needs. Edugcation of»%he user and the non-user as a .distinct

part of public 1ibrary serwices has probably received T8ss serious study and attention than in any'other

type of library. ) o

" The public library serves ynany schdol children and college students/‘\bth of which groups are re-

'ceiving instruction in library use in the libraries of their institutional affiliation and presumably

would need no library use instruction beyond an orjentation to the public library s physical layout

~ Today there are also many out of school adult Tearners studyding in public libraries to prepare for GED.

' CLEP or external degrees Businessmen and women, artists and musicians. all types of professional_ -

U

individuals utilii!"public libraﬁy resourCes Special patrons such as the rétarded, the deaf, those

with impaired yision, the economically and quturally disadvantaged the aging, young adults. the ‘non- -

reader, the Adult Basic Education learner - all'reQuire special types of services and resources s

Added to. these are people of all ages reading for recreation and self-education. Special interest

gr0ups look.to the public library for information and,gwbliographic help. Parents come vith children.

e

agencies bring in or. refer the probationer, the emotfonal y disturbed. the educable retarded. From
across the connmnity the public libc\ry is asked to respond to needs

The exact composition of popuiations and the, reasons for u$e or non-use of the public library re- .
main largely unstudied ~Jhose studies available do give us some general ideas of vho is the library

. - ) 3 [y
' A e
user. _ . A e e . . . _

Chaﬁies'Evans in a 1970 research study on the Oceanside Public Library (Middle Class Attitudes and

" Public Librarz Use. Littleton, Colo.: libraries Unlimited. 1870) found that the larger user group was

-the niddle-income person with educational attainments high enough to enable him to use the public

library easily and the non-user was particularly ignorant 6r misinformed about public library services.
!n the Fourth Deiches Fund Studies’oﬂ-Public Library Service at the Enoch Pratt Library
(Adults and the Pratt Library A Question of the Quality of Life. Baltinbre. Md.: EnochXPratt Free

Library. l974). Lowell Martin reported that the library served a distinct adult group more educated .

and more affluent than the average. Thirty-sevpn and eight-tenths percent of the users had some college,

" 34.7% had graduated from high school. 18 8% had some high school, and 8.7% had an e]ementary school

education, The mean level schooling among library users was l2 2. Other findings were that by and’
large the heavy reading user views the 1ibrary as a “"supply house -rather than the site for reading
Quidance and the reader has no conception of the librarian as a reading expert'J The public library

is merely/one of the many sources from which the heavy library reader/user draws books The librarian

organizas the collection and is there to help if difficulty arises in locating the title or topic Sy
-The user has already decided on his topic or title when he goes to the library and he may use the Catalog
. S _ r } : .. S
l". ‘. ) . .
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' tutorlal for two. The adult au?»/nce served will usually cover all ages, levels of educatlon, 1ibrary .

- The !act thet 1n the population at large non-users outnumber users Jeads public llbrarles to- recognize that

S —— . } . . )'

Unllke other 1ibrarigss the publlc llbrary has no captive adult audience with similar goals which it can .

or browse = on his own.

coqand at any preclse tlme Recruitment is necessary for_gny type of planned programlng ‘e%q&the number

expected to appear cannot be predicted What might be a planned program_for 50 persons may end up as 8

use interests, and degrees of mot‘lvatlon. A set curr1culum is difficult to ‘manage with such an audience ' e
.var1at1on and the tendency is toward great flexibility. T1me choice 14 algo a problem s1nce« schedules for .
housewives and working people do not always mesh and compet1t1on with famlly and other ‘socletal obligatlons . . : ' .

narrows posslble hours of attendance what in.a school or college can be scheduled as part of the requlred

' curriculum 1s at the cholce or whim of a public library uset. In essence, the public llbrery user has tope .

cgnsclous of h1s need for or1entatlon and at a read1ness level to accept 1t Some of tbe speclel,z publlcs

. Y >

berarles serve require 3 tota;lly different type of or1entatlon. : . o : o . J
- The profeSslonal l'1terature\reveals Tittle wrltln‘g directed spec1f1cally toward or1entat1'on or user edu- \,\
catlon- in public librarles The types of Hbrarles w1th the most act1ve programs whe're clearly‘/stated 1n- o . . o .
* structional objectives exist are sehool and - acadanlmllbrar'les. There 1s a recogn1t1bn of a need in publ'ic . _\'; A '_
libraries ‘but ‘4t has not been: clearly defined and voiced either by the llbrarlan or” by the publlc served: ;; .

llbrary public v1s1b111ty is very low and often the visible 1mage is very poor. Kathleen Molz in a 1967 - _
address at ALA, reported on a Jo At ASA/RASD study based on answers to 500 questlonnalres ("State o{ the ~ _ L0
Art of Publ1c L1bre’ry 0r1entat1on," Maryland leraries 34 10-17, 1968), found that most thrarlens agreed v

: that a study of user orientation was needed since §he stated. "The general publlc has need of a better under-.

» - T e

standlng of what a library is all about." The word clusters descr1b1ng 'llbrary out-of-school users she con-

' sldered slgniflcant' hesitancy, bewﬂ&ment, reluctance, tgnorance, fear appear aga1n and aga1n as

character1st1cs of the out-of-schgol adult. And-in one 1nstance it was noted that llbrary non-users and even. e

users’ re%the llbrery as fonnldable, frustrating, or time wasteful Molz reports ljbrarlans ‘responded

' wi th a “rgcurring motlve" of self-help based on sav1ng staff time for other work and the patron's assuuged . ) ‘

E

gl m ~Washington Hetropolltan Area, College Park Marylandx University of Maryland 1967). Ninaty-ning

. 4
deslre to browse., Only one respondent consldered that w1thout or1entat1on or l1brar1an help, "good -and useful -

_ 1t¢ns would be mlssed by the self—helped patron. Molz notes thls ‘was the,only response whlch suggested

s

vorlentatlon as & better seryice to_the uyser rather than as a help to the l1brar1an. “

In 1966 May Lee Bundy reported on a large metropolltan area centered around Baltimore, Meryland and

Hashlngton_, D.C. (M etro@lltan Public L Library Users; 2 eyr of a §! rvey of Ad E 1brary Use in the Maryland

‘llbrerles reported. and almost one half of the patrons were out-of-school adults, most of them college . - *‘“e:.

.

{ : )
educeted, and the majorlty prlmarlly served themselves, slnc:fla A% browsed through books on the shelves, _ .

22 1% examlned reference books, 191 used the card catalog, and 16% asked help from a member of the staff

Holz Suggests thet\ the 16% could be as low as 10% of truly profess1onal asslstance since’ 1t‘1ncluded ; -~ .

d1rect1onal questlons and clerical staff help, Bundy 1ns1sts that. just because patrons do not ask ‘for help .
.does not mean it 1s not needed and that the unfilled requests of many petrons could’have been satisfied if )

ar
- .
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’

‘- - i B '
[ r———— .. . ot . R ' -




L 4

they had turned to a librarian for assistance. As most pubiﬁc 1ibrarians know, browsing is an art in
itself and the\time-honored freedom to browse may beii be a cover-up for.1eci of knoviedpe, it-mey be . o
Iocating résources.by the iuchy hit method, or it can become inowiedgeabie with some orienfation. it

can end 1in either frustration or‘satisfaction - Molz defined orientation as presentation of speciaiized

knowledge irf terms a layman can underscand $0, that anxiety and tension can be allayed -- in short part

of the 1ibrary 4 entire public réiations program

P

. , ' In a 1570 study of Indiana 1ibraries Edwin E. 01son. Sch001 of Library and Information Services at

- ) the University of Meryiand (Survey of User Policies in Indiana Libraries and Information Centers,

© Bioomington T enter, 1970) found that providing instruction wes thodbht to be important.for users
;5 : . ‘ of - public 1ibraries, but there #as wide variancg,among the Jibraries and some 1ibrariand were uncertain
\ what was meant by “instruction in specific areas or for specific projects. He noted that “forma1 c4§rses
in the optimei use of, information resources were rarely given .in any but tﬁe largest public libraries-
::but that most 1¥braries provfdeﬂ directional services such as pampuiets or maps describing the layout of

&
the Iibrary, and signs to guide the’ user to appropriate sections of the 1ibrary

A 1973 report from Margaret GOggin (Ih_ _eggr;_on the nst:gctio n in the Use of Libraries in Colorado, .
Q-llpresented to the Co]orado Councii of Library Deveiopment by the Committee on Instruction in the Use of )
’ Libraries) on 68 public libraries in Denver noted that three offered fprma1 iustruction 27 informal’

’l\\}k\instruction and 32 offered no instruction whatsoever, Fourteen iibraries emphasized se1f-1earning

o through instructional materials. Goggin noted the difficulties of variation in backgrounds of the
o out-of-school adult. Services to grOups has made the lecture tours effective as a 1ibrary instruction I
r t001 C

In the mid 60's the Ohio Dayton-Montgomery County Public, 1ibrany'tried a series of three/session

seminars _covering use of the card-tatalog,. the periodical indexes and the basic reference tools and how o

to approach a 1ibrary research problem. An)optionai 1ibrary tour was inc1uded The program was we!L
planned and Dub]icized and was considered successful ) , oL i ' L
The Detroit Public Library is utilizing an.Info-Toyr for one hour on Sunday afternodn for grades
. . : .; 9-12. Publicity is in the form.of a bookmark circular. The tour covers use of the cata]oq"periodicai

indexes-and how to locate materiais needed.
" Enoch Pratt Free Library has a 15-page booklet for ‘use by -tour 1éaders with groups which inc1udes
oo a map .and indexes. Tulsa Oklahoma City-County LAbrary System .offers slide shows which are used in their
oriehtations,'and an in-depth seminar for.busihessmen'which is presented on request. The Malaga.Cove’
* . - Public Library in Ca]ifornia‘has used half<hour 1ibrary special interest programs combined wifh vary- .—N\\_“ "
| ° ing forms of media.'tours\ information on'periodicais and & workshop on use of the catalog and simple o
'/ 4‘ reference too1s This effort was started with a group of mothers who brought children in for story
hours and now the community itse1f has’ taken over the- prdgrams, planning them around various topics and
library services. , M '
. The .Denver Public Library deve1oped an informational book]et-with_a glossary of library Jjargon terms.
In the fail of ]§68, they aiso began a four-session series of two-hour workshops on How to Use the

0 S 2 P . . )
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Library The sertes was publicized in the newspapers kegistration forms were prepared and advanced regis-
_ tration was required with a membership 1imit of 30." Yhe first session was a sell-out with 2 1ong waiting
list. They have successfuily served 3 mu]ti-age, muiti-educationa] level 'population. Denver a1so 1isfs

'their Aduit Basic Education and Independent 1earning programs as 1ibrary user orientation programs While

the seminar users may not:mastér all the intricacies of the subject headings or the vagaries of fi]ing luies.A

3they do have a headstart and are no longer afraid to ask the 1ibrarian for he1p 1 might suggest that the
s .
"spin-off from this is of course that they have 1earned th to identify their 1;brary needs and how to ask
~ .

- -

ffor help. . . -~

Since it is obvious that,’ by and 1arge, not eyen the pubTic 1ibrary user is conscious of the variety of
existent 1ibrary services. ‘Molz suggests the we]come mat.shou]d be p1aced outside the door in the form
.of a more effective- pubiic re]ations program Directiona] signs maps, and other graphics clﬂ start the
. orientation once ‘the user is inside. Aany traditional 1ibrary services wide]y discussed in professionai )
literature are now and can continue to be expanded or redirected to encompass user education Baok taiks.‘"
talks to service and 3pecial interest groups, disp1ays in and out of the iibrary, sunnnr reading programs.
and bibiiographies can all provide orientation to.public 1ibrary resources and how to 1ocate and use them. v
‘Anriouncements of a_program series can include booklists,"and 1ibrary exhibits can disp]ay books on the .
. subject covered. . , ._ ' ’l ' C ..
. The Appaiachian Adult Education Center finds that with the disadvantaged “the person-to-person contact
and the iibrarian s interest in his learning encourages students to take bo'k!’ onurs. talks about - -
-iibrary service. materiais which re]ate to coping skills, siide-tape presentations. or taped book reviews
by ABE students have all proven‘successfui Fii]ing out the library card application as an encouragement
to.selecting and checking out a book can become part of the orientation process. Re]ating dispiays to 19fé

coping skills and leisure reading .is important to this group. . .

Sheiah-Beii Cragin\in a report in 1970 (“*Mexican-Americans: A Part of the Reading Publiic,"” Texas Libraries. -

" 32:139-44) on results of a workshop on library seryices to Mexican Americans speaks of adjustment to ac-

‘.culturation in relating the 1ibrary to the user: Fiestas.’photographic essays and Spanish literature can
all be sources of orientation to the Spanish speakingﬁpubiic. A*1975 Wisconsin’ survey (Stoffle, Carla J.;
Hedrick, Johanna. and Cherni!ﬂ Suzanne, comp » Library Instruction Programs 1975; A Hisconsin Directory.

:Kenosha. Wis,: Parkside Library Learning Center, 1975) noted that most iibraries prepared extensive printed
guides and bibiiographies to introduce th~ir patrons to library services. Spanish 1anguage or biiingua]
~pub11cations are also an introduction to the library's desire to ‘relate to a cu1ture. as are those pregpred
for &he black or Indian connmnities In any of these services the 1ibrary can be: visibie to a new segment’
of the community. A good visible image can educete a taxpayer to' the need for 1ibrary funds. Know the
community. its wapts dnd needs and then make a real effort to get the message ouf/fhat_you have what is .
needed. If you know you have a good service, push it; .The entiresiibrary,staff should be involved in con-
ténuing evaiuation of public needs B ’ | " ‘
The Wisconsin survey-noted that childrén' 's departments were very activk in meeting :needs and offered

'.m, .
the best examples of any kind of formalized program. These-usuaiiy.were tied in with other 1ibrary activi-.a

2
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‘ ~+ _ties such as story hours and puppet shows where an interest in reading is fostered Some chderen’s. .

-departments. in addition to'inter ng chi]dren in 1ibrary resources. instruct them briefly on basic

-

1ibrary use such as chhcking'out materiais and using ‘the card catpiog Nany iibraries worx\yith the

pubiic schools in giving instruction to eiemen;ary school chiidren Moiz cons iders that in generai. -

‘z "_. public libraries are concernedwﬁth formal instruction,’ but do not perceive it as a separate. distinct

' goal for their operations, The concept is integrated into their ‘total’ philosophy of service to ciients,_

. t a phiTosophy~which'begins at a differentnsource_and movés in a different direction fromv?hat of schdol * .
andgjleg/libraries., . _“. . K o : . . E : S =

‘; ?-; _ -v. In order to get some measure of the state of the art in Texas pubiic iibrardes a questionnaire wa;

M [N

. sent out -t0 -1Q3 Texas iibr ries. « The forty-seven responding libraries verify much of what we have already
. ,,1earned about other Yibrarzes but show us to be very active. in one or hnre orientation activitias
Libraries responding included 6 maior resource centers, 25 area resource centers, 10 branches of one of
Lo - the previous types. 2 subject divisions of a 1ibrary, and 4 iibraries which did not c0nsider they fell
| within any of these categories - N : _ ' N
; Thirty-eight of the ‘respondents felt there was a need or demand for public libraries to provide
+ orientation or instruction in %he use of the 1ibrary. Three felt there was no need or demand and one )
considered there were needs but no demand, . : .
Forty-six libraries indicated they had no written goals or objectdves yet only one library indicated

it had no type_of;]ibrary instruction whatever, Three 1ibraries had iibrarian-prepared slides, four
° *  had 1ibrarian-prepared slide-tape presentations. one had a librarian-prepared videotape presentation.
The librarians were asked to rate their patrons' abiiity to satisfy thelr informational reeds on a scale
“of Very Good Good, iFair, and Poor, In view of the.fact that schoel and college libraries are considered
to be the most active, the public 1ibrarian reports are significant Out of 45 respondents. only 3
iibrarians rated school children as veqy good; 9 as good; 26 as fair, and 4 as poor. Coliege.students

» fared somewhat better with 1ibrarian ratings of 4 as very good; 20 as good 15 as fair; and 2 as poor.
L]
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Let:s suitch now from the academic to an area of iibrarianship.which may be much less famiiiar .-

¢ User Education in Special Libraries

. B '
: by Mari]yn.dohnson, .

. A . .

that is, specia1 iibrarianship “What special 1fbraries do in user education reflects a1most\compigte1y

what‘we are as iibraries. This is .rather distinctive. hése are our characteristi s:

TN . Staff Size - *\ Y ’ . ‘

v oL
- N

-

. N . . . - . .
s . L4

-Dvert75' of the specia] iibraries here in Texas ‘have four or fewer staff- members Fifty percent
are one- or two-man 1ibraries. This. is quite different I expect: from the Tibraries most of you o
- are in. Incidenta]]y, in this discussion, I am not going to taik about the small minority of

1arge special iibraries that’ are rea11y much closer to +the' academic.ones we have already covered.-

d1though I know we have some represented here'who are very active in user education.

. . - . N

.. m - ' LS ] o ‘ B ~

This room, hoiging'some 200 peopie, is huge compared to the average special iibrary. It may

e
contain only a desk or .two, a reading table, ten qr tweive cabinets and’ twenty or. thirty

'she1ving units, So, 2 conducted tour probab]y won‘t- be the maJor user education tool! -

Specialization

. '\9 . . .
The most unique characteristic of. our type of 1tbrary is that it has a specialized collection.

Because this collection is limited in subJect content, many times it is simpler in arrangement,

" not aiways conforming to standards you 1earned in 1tbrary schoal or the systems our users

become famiiiar with in their universities. Unfortunately, sometimes this afrangement is not

only simp]er but simp]istic, having been developed by a part-time secretary/librarian. ‘How-

ever, in general it works in small 1ibraries, for it is only when one gets iarger that’standards :

are essential, e
. _User's/.- .

" What are our users 1ike? ".In many ways they are different from most of yours. By and large, /
i , A : - L.

our users know mone than we do about the institution for which we are’working. By_and large,

they hav-equal or more education than we, and, undoubtediy, they are making much more money.

" As a,consequence. our seryices to them are different. Our user group may be very small. 1 °

had one questionnaire back from a 1ibrar1an who is serving one person. We have several in the -

state that may be serving 25 to 50 people and, of course, we have some that are serving
millions «=- those with a nationa1 or world wide user group in a very specia]ized field. But
on the average our customers number 200 to 300

For-Profit ’ . - '

Another difference with some but not alr specia] iibraries is that they are for profit insti-
tutions " Therefore, economics becomes 3 vita1 concern. For that reason, nonma]]y sﬂecia]
libraries are not seif-service or do-it-yourse]f. The 1ibrarian_is the_one who does the

searching, does the pu11ing of the book off the shelf, 9ets the information for 'the persOnQ,

o "_ 25 ’ C e . ) .
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. - -So as a consequence, user

ucgtion’ has o be very different. )
) _ :
" User educat1on is 1mportant to ty/in spec1al l'lbraries and apparently. Tike most other Hbraries. is , =

a

. sometmng that\ has been. neglected Ours 1s esse_)t1al but- for a d1fferent purpose. Th1s pdrpose i5 the very - °

basic one ‘of gett1ng p&ople to knolu that we have-a .library, 1 am sure that 99% of your users. rta1nly
A hope 1011 if you are in university ot school'ﬂbrar'les. knou that ] library ex1sts in t

r conlnunity‘ \;\
hey ‘probably know that this l1brary has boqks and mgazmes. they4n1ght know that it has audiszualf

! .they mjght go.t know that 1t has other th1ngs But they know there is a Hbrary Because most of thege

Jd people iowever, who becom! our users d& not’ learn ab0ut the’ existtnce of spec1al Hbraries wh1le 1n collgge
e

'r!lany of them are ve surprised to ﬂnd\one in an 1ndustr1al corporation or spec1a,‘lized grOup. . So our f‘lrst

requi_rement is to uéate them '~ that yes ,jndeed. th’&re fs a- Hbrary . As you. caﬁ s\mnse. thls is almost

E str1ctly a PR . He 4ge very rnoney-orlented and W our nonies only in propoc%jon t’o the. support we

. . . ' A
,get from our ufer gr0up§ : . ) s ,' - ERNCI N o
. .. B 4

Secondly. the next ,funct1on 1s to educate users about our ser'vices éy 'andélarge. we'av‘e n concerned

wi th teach1ng them how to use 1hd1v1dual referegce“sources. Ne;look in 5\en1cal Abstracts for hem (unless

“ they. really want to do 1’t themselves). We. figure that we are more éfffc!ent gatherers of 1nfonnat1on and ' -
' - we' are certa1nTy\m3£h cheaper gatherers than most of- the people we are’ seang o : ’
~Another reason that we are frequently not sélf service is that alpost all spec'lal’ l1brar1es. »1n add1t1oh _- , .
to hav1ng published mater1als. conta1n proprietary 1nfonnat1on of some sort -- something that ha's c1rCu- - " '. #
la_t1on res?‘ﬁ&ions By and large. these ftems are not browsable and are. not open ever/f-n our user Cor
‘ gr0up Therefore. our library staff hhs to search and retr1eve from them. ' . -~ .
- " One. new development that i% brlng1ng about a change tn this total. "we‘ll do 1t a1 for y0u" concept.is . *

the use of on-line data bases for searching In mn1pula€+ng a mechan1zed system, we must 1nteract with
" our ‘users, d1sCussing strategy with them and many t1mes hav1ng them at the terhinal with’ us when we are

running a search. S1nce connect t1me at $125.00 per hour is not cheap. user educat1on 1s essent1al One :

2
*

. word- of note. however. despite tra1n1ng we do not want our users to conduct 2 computer search on the1v'\6wn
The mechan1cs are Just too complex unless one s dnng {t every day. ’ s , -

I have generally told you what wé are not doifg in user education 1n our Texas Special L1brar1es Here. R

.very br1efly. is what we are doing. We try to reach new people‘when they come 1nto the organization,

1nv1t1ng them to the library and telling them about ou¥ services We meet with departments any t1me we ¢
. are 1nv1ted (or’ can wangle an 1nv1tat1on).' We publish tools such as monthly acqu1s1t10n l1sts~wh1ch in
add1t1on to report1ng new materials. help propagand1ze our services " We use company or 1nst1tut1onal Pub~
“14cations to get the word out. But we haven' t gotten into the sophistlcated auddo-v1sual types of educat1on:
programs that are so effective. 1n academic and publ1c ‘1ibraries. : . )

As to our 1ntaraction5 with other librar1es basically we are greedy rec1p1ents of everyth1ng that you

other groups can do for us' The better trained our users are from f1rst grade through graduate school, the

-?'eas'1e_r it is for us to perform our tasks: S0 while we can't do much in exchange, we do thank you a‘nd.en-,-

courage you in every way to deyelop effective user educatign p'ro'gram's. ’ - i py
. ) | ’ | » | - . . . . . . ,’ , | ) - ~ * v
, L . : . c . 26 - , .
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and comments.

' N - Concluding Remarks .
o U . . _ by Susan Burton w\

Thank you all very much. Becauyse the hour is late, there will be time. for only a few questions

CI

'[Editor's note- the 1ssues d‘lscussed daalt primrﬂy wi th the need and methods for instruction

" tor users of on-1ing" dita bases. ]

There are a few announcements: - , ,

. .

This room n‘lll be open until five o*clock to allow time for you to examine the exhibits. If there

are pr‘lnted 1tams which you would 1ike to have seﬂt to you for closer examinat‘lon. Please s'lgn the sheet *

qn the table near the ‘door; copies will be sent to you as an 1nter11brary 1oan. ‘ !

A .demonstration of 'the‘ computer-assisted 1nstruction'drbgrms Gsed "at the University of Denver
Penrose Library will begin shortly.

Y
.

An organizational meeting of a group of Hbrar‘lans ‘interested 1n bib]iographic 1nstruction will

' begio at the front of ;his room 1n*appm1mately fifteen minutes.

- o ° : f \ o R
. . ' . ~
S !

Again, #hank you to all of you.

o

e
%
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o { INSTRUCTING LIBRARY USERS
. " SOURCES OF INFORMATION
Prepared for the Texas. Library Association, Reference Round, Tab]e/Young Adult Round Table ’

" SEMINAR ON USER EDUCATION ACTIVITIES, THE STATE OF THE.ART IN TEXAS
Houston April 8, 1976 -

A selected bib]iography compqled by Susan Burton and Bonn1e Hsu

'GENERAL ”

Lubans John Jr., et al. ,.Educatin the Librarx,User New York, Bowker, 1974.
‘ Contains 39 orig1nal essays Dy librarians from all types of-libraries.
Extensive b1b11ography

senooL L LIBRARIES

1

Beck Margaret B. and Pace Vera M. A Gu1debook for Teaching 1brarz Skills, vo]s
1-6. Minneapolis Den1son T1964-66. (Book 4 by Marian L. Welken)

Bowers, Me]vyn K. Library Instruction in the Elementary Schoo] Metuchen, N.J.,
. : Scarecrow Press, 1971.

Guide for Development of Library Skills and. Serv1ces in the Sulphur Springs _
, Independent Schoo! District, Grades K-12. Commerce, lex., tast . A\
o/ Texas State University, Dept of Library Science, 1972. (ED 0€6 176)

- Hopkinson, Sh1r1ey L. Instructional Materials for Teaching the Use of the

- : . Library: A Selected, Annotated Bibiiography of Films, Filmstrips,.
Books and Pamphlets, Jests and Other Aids. 5th ed. San Jose, Calif.,
Claremont House, 1975. ‘

]
:

. Margrabe, Mary. The "Now" Library; A Stations %gg%gggg_Wedia Center Teachlkg
\ Kit. “Washington, Acropolis Books, .

Peterson, V. E. Library Instruction Guide: Suggested Courses for Use by
Librarians and Teachers in Junior and Sen1or High Schools.  4th ed.
Hamden, Conn., Shoestring,

Wofford, Azil. The School Library at Work. New York, H. W. Wilsén, 1959.
ACAOEMIC LIBPARIES .

. °  ALA, ACRL. Bibliographic Instruction Task Force "Toward Guidelines for
. _ Bibliographic Instruction in Academic L1brar1es," C&RL News, no. 5:
- ‘ 137-9 (May, 1975) o '

Culkin, Patricia B. “Creative Approaches to Library Service: Reports on Five
Examples. Casebook: CAI Experiment," Amer1can L1brar1es 3: 643-5
(June 1972)

Givens, Johnnie. "The Use of Resources in the Learning Experience,"” in Advances
in Librarianship, v.4, edited by Melvin J, Voigt. New York, Academic

Press, 1974. pp.149-174,
e o » 28

" . NG




~ Ting, R. N. "Library WOrkshopsAfdé Engineers: ‘The Buffalo Experiment," Special

-
.

Griffin, L]oyd W. and Clarke, Jack A. "Orientation and Instruction of Graduate

.- Students in the Use of the Universjty Library: A Survey," College &
Research Libraries 33:467-72 (Nov. 1972) ‘

Larson,‘0%1e_M: Library Instruction in- the Community,Colfegg; Towirdllnnovatf&e '~;
, L1brariiﬁEEIE%'fT§7TT"T!§'6BhT7EB) | | -

Lee, Sul H. Library Orientation Series, nos. 1-5.° AhhiArbor, Mich., Pierian
Press,. I¢ 2:73. (prgceedings*of_libr;ry orientation conferencés)

Lolley, J. L. "Educating the Library User; the Evolution of an Individualized
' Library Instructional Program at Tarrant County Junior College," Texas
LiBrary Journal’'51:30-2 (spring 1975) o R

Newman: J. ‘"Lisfary Orientatioﬁ in the Community College," Wilson Library
: Bulletin 46:856+ (May 1972) - : R

Stoffle, C. J. and Bonn, G.. "Inventory of Library Orientation and Instruction
' Methods," RQ 13:129-33 (winter 1973) |

SPECIAL LIBRARIES ° , |
Bordh;lE. and Murray, M. E. "Introduction to Library Services %or Allied Health

. Personnel," Medical Library Association Bulletin 62:363-6 (Oct. 1974)

Burton, Hilary 0. '"Téchn1QUes for Educating SDI Users," Special Libraries
" 66:252-5 (May/June 1975) .

- Eaton, E. S. "Library Orientation Methods: J. Hillis Mi]ler Health Center

Libr?ry Program,” Medical Library Association Bulletin 60:133-7 (Jan.
1972 ' . ‘ . :

Hughes, J. Marshall. "A Tour of the Libraries by Audiotape,” Special LibraviZwg
. 65:288-90 (July 1974) . ' - .

~ Sadow, S. and Beede, B.R.. "Library Instruction in’American Law SchooTs;f Law -

Librgrxgdourﬁal 68:27-32 (Feb. 1975) . :

Libraries 66:140-2 (March 1975)

PUBLIC LIBRARIES |
Evans, Charles. Middle Class Attitudes and Public Library Use. Littleton, Colo.;

LibrariessUnTimited, 1970. (Research Studies in Library Science, no. 1)

Garvey;,Mona. Library Displays: The1§ Purpdse, Construction and\Use. New»Ybrk.
H. W. WiTson, 1969.- - ‘ . .

‘ McCroﬁSan,'John-A.; ed. "Aware: Group Programs Revive Dying Branch Library,"

.. American Libraries 1:619-20 (June 1970)

‘Mol1z, Kathleen. "The 'State of the Art' of Public Library Orientation," Maryland

Libraries 34:10-17 (winter 1968) :
¥ /. . . C

note: _Suggestions for this bibliography were received from the panelists:.

Jean Brooks (Uallas Public L!bnryg. Susan Burton, Moderator (Undergraduate

- . Lidrary, UT-Austin), Marilyn Johnson (Shell 011 Company, Houston), Carole
Lipman (Houston [ndependant School District)s, John Lolley (Tarrant County
Junior College), Kenneth Parker (University of Houston L!bnr!ts‘).
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. H11‘I you pleese help? The responses ‘to the questionnaire below will be used&l‘n 3 panel
- discussion on User Education Actiyities {n dexas at the TLA meeting in Houst April 8,

© 1976. Please let us know what .Texas school libraries are doing in the field of: Tidbrary
. inctruction. Please maﬂ uestionnaire to Mrs. Carole Li n 5150 Loch-Lomend, Houston,

TX 77035 by March 8.

_ SCHOOL LIBRARIES USER EDUCATION SURVEY

Note. "Library or‘lentat*lon or“library instruction® refer to orientat'lon and the activities:
. involved in teaching users how to use library resources. For the . purpose of this survey, a
tnd‘lt'lona'l one~to-one reference serv'lce 1s not included. .

. . , 4
7 1. Name of schoo'l .70 ___ Name of 1ibrarfan
' ‘Address of school_ - gname of school district. "
- . roliment - - Vols.. in Cibrary
~+  Type of library: . EQ elen. T r. high17 high school 3 other(please explain]
Staff*lng" : er of cle or other support staff in 331t‘lon to Hbrar‘lan (FTE)

_ 2. Do you have wr*ltten goals or objectives for library instruction? 27 yes 38 38 _no (4 no- answer)
(If yes, will you please send a copy when you return the questionnaire?) —

. Does. your school or district follow the TEA “Scope & sequence notes"? es 26" no 33n's‘3er'
(Guidelines for the Development of CampusﬂL%gr_r{lm Resources Centers," s PP.20%41.) :
3. How ®_you Titd your studen Tibrary s s in relation to thelr educat'lonal Ievel? _
3 excellent 13 very good3g goodzg fair, 4_poor .
PP
4. Non-pr'{nt materials used to teech 1ibrary skills (check as many as are app'l'lcab'le) ’ \J
. Please indicate with a "C" or an "L" whether commercially or locally produced. =
11C, SL_slides : , 0 computer assisted 1nstruct1on
-.2¢, 4| videotape/TV ' - " 48C,T3[ transparencies ;
) gr f1lms : - 6C, 1L _IL_teaching machines ’ )
C, U': f11mstr1ps - 30c ,26L_graphic displays in library e
--31C, audio tapes & cassettes —__other (please describe) games, flashcards,
records -
5. Pr'lnted materials used to teach ‘1ibrary sk'l'lls(check as many as are applicable)Mark C or L. |
4c, bibliographies , 11C, sel f-paced instructional units (e.g. ,workbooh
19C, 15 _library handbook 25C,_7L _library units in textbooks :
13C, 8L ibrary handbook for teachers ©23C,2]1L_specific “point of use” materials(e.g., an’
" 8C, 21 se] f-guided tour i explanation of Readers Gu'lde near RG)
—_Other (please describe) ' ]
X t n sheet :
6. Typgseso Ir?ssggucsion cfffered (check as many as are appl'lcab‘le)
none at present ) 52 lectures to classes at teacher's request
. uided tours ' ; 59 _unit on 1ibrary use _ grade level(s):
. _I]_self-guided tours - {_&_ taught by teacher: 1ibrarian)
~ 7 _tarm paper clinics , - ____other (please describe HQ by both
C ?ames »interest centers, exam on PA system
. 1. Evaluat‘lve measures used to determ‘lne effect veness of instruction of 1ibrary skills -
.- _56 informal feedback ' ‘ 40 tests of students' library skills
teacher questionnaires : - 3 stat'lst‘lcs kept on-instructional activities
: 3 student questionnaires. ‘ related to 11brary skills
. —__other (please describe).

»

"sampling of work, overall .achievement tests
8. Do you have any 1nstruct'lona‘l materials (print or non-print) that you would be w'm'lng _
to share with other libraries? yeas no If yes, please specify and send.copies -
- . of printed mater'la‘ls when you return this document,

‘Would. you ‘be wiTling to exh'lb'lt your mater1als during the semmar Aprﬂ 8 in Houston, -
1=5pm? Jes no A

9. Comments on'problems, successes, methods you would er to try, methods you would Tike
to see exhibited, etc. (Please use verso for comments you wou1d er ‘9 make on any of
the above quest'lons as well as for #9) _

- - THANK YOU. SEE you in April,
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. BREAKDOWN OF SCHOOL LIBRARY RESPONSES
: - Elementary - Junior’
. 2. Written goals S S a O
e Yes N\ e . o1 e , 4 '
} No \\o o i Ty 11, :
No anéwgr o B S 1 5
Fbllow TEA notes S o T o L L i.
Yes : T 2 T2 ‘ ’ 5 - 1
. o S11 .3 1 1
No answer : L R ¥ & S § ° 4
3. Rating of s;udents skills S S " o .
@ .Excellent - 'y ‘ T2 1 -0 -0
w Very good o S _ . 8 1 3 1
"t Good “ : 15 8 5 2
. Falr ~ . . T 3 6 -8 3
Poor I 2 0 ‘2 B I
. Non—print materials . c’ L . ¢ L ‘C L. c
s, Slides 1. 0 4 1 3. %, 3
"~ Videotapes . (] o 0 3 2 1. 0
Films | 9 0 4 1 3. 0 T4
-Filmstrips 26 70 13 0. 14 0 6
."Audio tapes & cassettes 13 ‘3 9 2 6 °5 3
Computer-assisted instruction 0 0 0 ‘0 o' o 0
 Transparencies 22 7 11 3 9 . 20 6 -
“Teaching machines 1 1 3 .9 | 0 1
Graphic displays 1% 13 . 3 4 8 6 4 .
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L= 3

| 5. Prlnted uaterials
F‘,?‘ - Bibldographies

o -,/’\ ‘Library handbook
" Handbook for teachers
AR Self-guided tour ‘.
1 Self-paced instructional undt
.+ Library units in textbook

0 "motat-of-use" materdals

OV w—d - CD.CO O O

O = G O et D~ D

R —

6 Types of instruction )
. - Nome - I
C7 . Gulded tours - . IR A
' " Self-guided tours "“ . S I
" Tern paper clinics L0
Lectures at teachers' request 18
Uit on Mbraryuee - 25

= 3

e

(= S~ W SO W R ST SR e

Statisties - | 2

;' Teacher alone ', -0
. Ubrarlan. v . LW
Teacher and libtarian | S B
~ | A
7;\Evaluat1ve measutes :
- Infornal feedbdck 26 - 12
© . Teacher questionnaires =~ . 1~ 1
~ Stullent questionnnalres . ) 1
. [Tsts . - W 9.
0

VY S ;*ilementa;y‘ - Juu{ofy. -
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--Reaponsea rrom Texas acadenic libraries toa questionnaire sent out in February 1916 by the Southvestd&gn Library

Association's Task Force on Library Instruction in the Southwest. The figures beloﬂ are fingl regults; the .

speakers based their remarks on partial returns. ‘A more ogrplete analysis of these. statiatics and the responaea

by individual Iibraries are available’ in Acadenie Library Instructional Proyams in the Southwest a directory

which can be purchased for 8 2, 00 from

A
‘.,.

'a“‘_-'
.

4. <0 26 A-year underqudmte o

‘J 33 lmrwerguduoto plus qnduatev
2 Gradurte only ' -

s

3‘ Q 13 Sub]xt divlslonllbmulghln hrqe libnry mtm

Mrs, Marion Mitchell

Souhvestern Library Assocint{on.
1311 Paldao Drive - |
Dallas, Texss 5240

e
DIRECTORY 1F INOWHM
Mlm
S | T
. S . v
_,Amns_u‘
o lalim
" ' ' » I ?l X ] )
o Wikm o
’ N + [ .
) o Newderlen -
N P ‘ ' Mane of Hlbrary -
\ SR ‘ I;\stllutlon
L K __ Complete address
L n Job Litte of person responsible lo
v X , Instrwction -
o - T-lpprollmali'enrollmﬁl {FIE) of
' ‘ - parent Instllullnn )
v ' o .
BRI R L . Illlhury s wbject diviglon within
o . larger system, please state aproximate
' ] nro rtm)ent (F16) In acadentc department
o ' E or prograny served by Vibrary
Cpnons . '
R 9 of libray - - :
[ " 1 ' ‘,
+ M‘ lym s

'!"'
»

\

;ﬁ_mr
W, " husber of Hibrartans dmtlng full-tlue to llhrm Instruction

12, Nober of Vbrarling devoting part-tlse to Hbrary Iestruction

‘ll." Nasber. of cherical or other supart SWAIF devating full-fine to.

{ |

‘ Hbrary Instrvction

W, v Nl of clorical or other suppart shlt dmtlnq pm Al l
: llhnry Innmtldn - .

INSTRUCTIONA MATEAILS mmms ‘
Non-print materfals wed {chech as mny o8 in ml luble) /s

1. 21 Sides

16, -3-6 Siide-tope prmnmlon
1. 8 Videotape/1¥
0. 0 flls

18, 20 westrty
029 Nudlo tapes and casseties , ,
a1 Comuter asststed Instrctlon T

2, lll Transparencles +

2. __Q Teaching machines
n. _’_ﬂ._ Graphic displayy 1n Hbrary
25 13 Other: please desceibe L o

4
Y = i v e ¢

" Printed materfals ]?ed (check as mony a5 are applicable):

% 3 ybltographies \

. 1% Library haadbook. L : .
. £ Spechal Vbrary handbook for‘llculty' C C

L 29. S0)f-qulded tour -

21 Scll -paced Instructioml unkts (e 9.» "Hbrary slllls mrkboois.
| exgrelses or worksheets) ,

. _29 Spectiic polnt-of-use waterhls (*polnt-of- use wtcrlaly are fhose

designed S0 explaln o particular refereace tool ot the Line It 15
’ needed, 0.q., in qiphanation of Readers' Gulde alght be attached
to the Index table next to the Index Tesell]

0. _}__ +Qther: please specify , _...'._

-
c.=
-
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) _12 Tests of student ibeary wills

Sl Do you get any financlal swpport !orllbrary Instruction Fron olher departun!s '

\ .

A "

"o)-

) '
o

# v

mmxnm RIS

Tyves of Instruction oftered (ch«l T mty I an lpplluhlt)
.n.‘___ Noae at present N
N, _100 gutded twes ‘? |
IS.___ Wi-plid e |

_J&imuuu e - .
- __5ran-m e stidenty | i

_],_lt Teroigaper cljnlcs o ‘

}!1 _Diterto groups on doeand - : W

'_ﬂkunmwu for credlt - N
Cl _SSmrm son-tredit course .

52 Unit on Hbrary vie as required part of 2 course (twm lnmmed
Instruct ion)

0 Others please descride S

§

-

ﬂlllll!l(l

Cvaluative messures md to deternine emctlmms of lnstrucﬂon (ch«l 'y B

sy oy areaplietlel 0 >y

s. __l_é Fabulty questlomatres : o,
46, 31 Student questlomatres ‘
".' 1 Infored mdbul

@, 37 Nutistfes tept by Mbrary on fpstructionat activitfes
4. ___ Oher: plesse describe

,_50 )] m Nave wr tten mls and objectives for your lmtrucllml progml
. By

nmcm i - .

‘ Ilthln your Ingtitutionl
L phaase spectly

32 D you hare Mylllnmlll support for 11beary Instruction from outside your
tnstitution! (fl’ o granjs ) ‘

T e plese ypeelty :

o

B ]

',:'.

.

~

Q!A[Mlll! g mutnms

8, 0o you Mave any Inptr ml nterhls (prlnt ‘or ma-print lm mld
bewilling to ”'.'"" e Hbrarles? ' ) ™

Mo e plese spectly _

’ ] : .
It yes, we vould mml‘m your uhdlng copfes when m Peturn N1y qotstiomalr
9. 0o you Mave any co-gperative lmrutlwl activitles ' “sber librarfes?’

(M example would be distributing saterta): mnrdb riocal pablic
llbmy o mchl Horarles In the ares) , " "

co o yent please speslly

}

55, Nould you be willng to demonstrate your progran-at tﬁ l!ltyﬁhmzn{ﬂ ‘

N (

"’

L] \‘
' I
9 e, " ¢ ,
\ I hA . o
) ‘e . r ’ s
n' ' * N
[ ® . .
r g
L , ' 2 -
S ;I ! ' L
S ' . 4 4
" { . } :
] ' o -
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L hyer .
undergraduate ~  Subject

~ Breskdomn of Texas Responses to SHLA Questiomadre

o

N

Grﬁduate

U

b year
15; Stides ) o B h
16'.{l'511de'-tape' . b | 5
. Vietape Ty 3
BoHm h 2
| 2 F'ilms‘trip | 13 \ (1
B l20. Audiq fapeg b cassettes I B 8
@ "2121 !;;o.mputerlas'l;st. 14nsf. | |
. 2, Transparenéies ? o | )’{
_23.‘ Teaching machines . | L %
| 2h. . Craphie displeys
. ‘ abi ‘ '\\ .
%, MMiographles . . 1§ Y.
21 Library handbook o 98
J ) "Spe'cial Library odbk, - fee. ;10 |
0, Selt-pulded tour BU 10
30 'Selr-ﬂﬁced inst. units - )}
3 Specv.f‘point-of-use‘ - -5 . LW

1

1

20

2l

'1h

%

[}

L2 :

1

0 .

a yéar " undergraduate ‘plus graduate Dividion . Other  Only

T

0

l
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9,
~ ho,

b,
b2,

b,
1S,
6.

"

W

.

| 50’}

5L,

5,

b yoar

. by undergraduste Bubjact Oradutf;e
~2year . underpraduate  plus graduate - Division  Other (nly
None at preu_ent" | ; 4 ‘l T-
" Gulded tours f ¥ o 9 3 2
Orfentat;oh' lecture - | L% | Rl 22 o 3 0
Oeflottonersdts 1 2 S T SR
' ’l‘en—papér clﬁinics' o ) 5 5 1 0 0
lectweon et o 2 9 3 1
' 'Bep. coﬁrne for eredit T 3 | 6 -0 ) 1 0
.Bep. non-eredit course R 2 2 0 0 1
Course inﬁegrated inst, v lT« 12 | ‘ 10 1 2 0 '
v o ' ' _ L |
Tests of stud. lib, skills "~ 22~ 1l 6 1 0 0
Pag. questiomaires Bl : 3 b o0 B 0
.Studl qﬁgstloﬂmire;- | : o 6 9 I, 0 1
eromq feedback . o R ;) EEEEES 1
 Btatistios " 9 3,, ' 8 511
' | ‘ . }
Heitten goals b, 8 6 1 0 2 0
Fin, suppt. from other dept. 3 0 ‘ 3 2 0 0
M, auppt.'outaide st . 3 0 L0 ] 0 o 41
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' The questiomnaire bélow will be used in a panel discussion on User Education '

at TLA medting, April 8, 1976, Houston. Please let us know what Texas Special
Libraries are doing in this field. ‘ . . . )

* - SPECIAL LIBRARIES.USER EDUCATION SURVEY

1. institut_;ion 24 ' ) » ~ I
: . Addrass . i .
. Pﬁono number N - ' ' . R C
. : o 2. Subject specialty .

‘3.~ Number of users served

4. Size of library staff: profeasiooal - : cloricai

L 3

-,, 5. Type of user education offered (check as many as appropriate)

'.

14 Guidod ‘tour ' : /9 Orientntion locture -
v r
14 Lecture to groups on demand 5 Mailout to new usaers.
Other. Please specify'6-indI$idua1 instruct1onLigzgggig;gg_in_gmnloyoo
. publication

6. jInstructional mnterials used

4 Library handbook - o Audio-visual

5 _ Graphic displays in librory.- ’ -

- Other. Please apocifym:ls_b.mhum_izh:mhnn:_hshm Een

If you are willing to share aoy of these materials with other librarigp,
please oither enclose material with questionnaire or check~this box /_/.
/ .

7. How big a problcm is user educncion to you? Do you feal your current
program- : :

’

1 n{' Meets all user needs

10 b. Is'satisfnctory; but could be improved
7__ e, Dofinitely needs to be improvod

. g , d. Othor " l-not noedod

8. Additional comments (usa back of sheet if necessary) :

@

Plcaso mail questionnaire by March 15, 1976 to: Marilyn Johnson

_ , p— 42 _ Shell 0il Company

' P. 0. Box 587
Houston, TX 77001 ~

o L 39




W11l you please help? The responses to the questionnaire will Be used in a panel » . -~
discussion on User Education Activities in Texas at the TLA meeting in Houston, April 8,
1976. 'Please let us know what Texas public 1ibraries are doing in the field of library .
instruction. Please mail the uestionnaire to Ms. Jean Brooks Dallas Public Library,

1954 (:tmluerceI allas, IX y Mar .
‘ ‘ PUBLIC LIBRARIES USER EBUCATION SURVEY -

Note: “Library orientation” or "11brary 1nstruct1on" refer to or1entat1on and the act1v1t1es
# involved .in teaching users how to use 1ibrary resources. For the purpose of the survey,
» trad1t1ona1 one-to-one reference service is not 1nc1 uded. S g

1. Name of 11brary 42 L : Name of 11brar1an ' = a
‘Address R — . _ Population served (est. ) -

\Type of Tihrary: ma:lor resource cenfer .25 area resource center 10 branch of one of
previous types -Z_Wect division of one of previous_ 4  other (please describe)-
Staffing: nmber of Tibrarians devoting time to orfenting or instructing users
¢
2. Do you feel that there i{s a need or demand for fubHc 11brar1es to pmvide oﬁentat1on
and/or instruction ¥n.the use of the 1ibrary? 41 4 no 1, no answer
- 3. How do you rate your patrons' ability to satisfy their 1 formational necds?

« $chool. children __ 2 very good]g good 26 _fair_6 poor - 7 N s
college students__4 very good24 good 15 fair oor " S . _
- adults - very good_l_]__good 23 _fair {2 poor : IR ‘

other(1deot1fy) very good_3 good_ ] fair oor d1sadvantaged,new users,£1gh school
: students, profess1ona1 people, Texas history researchers

4.V"Non-pr1nt materfals’ used in.orienting or instructing users in use of the library .
(check as many as are appHcabIe, indicate with "C" or “L" whether commerically or 10c111y

_31_slides 3C, 2L transparencies L prepared)
.51 slide-tape presentation Q_computer assisted 1nstruct10n ) _
11_videotape/TV. . ' 3¢, _4L_audio tapes & cassettes
ZC 1 films - e, graphic displays in 1ibrary
HC 3. fiimstrips R directional instructional -
—Other (p1ease describe) - special staff member to prepare]2 yes _u_no

5. Printed mater'!aIs used (check as many as are'appHcabIe, 1nd1cate w1th u"er or "L" r

whether commercially or 10czmy prepared)

2C,20L bibliographies . : gc »20L_specific point-of-use mater1a1$ (e.g.,
. 2C,”9C 1 1brary "handbook explanation of Readers' Guide near _g_)
1C,T2C se1f-gu1ded tour : - _Other (please describe] :
6. Types of ﬂnstruction offered (check as many as are app11cab1e) ' ‘ ' : \
- ,2__none at present - . 4 mail-outs ‘ il
44_guided tours - 3] 'lectures to groups on demand ‘
4 self-guided tour . : 24 community service 22 special 1nterest.
EL_orientaﬁon lecture ' " @.G., garde,n clubs ~78 sch001 classes |

___.other(please describe)

7. Evaluative methods used to detenn1ne effect1veness of orientation act1v1t1es (check as
many as are applicable) _ '
29 1informal feedback ' 18 statist1cs kept on orientation. etc. activities
_1__user questionnah‘es ’ , ,

* 8. 'Do you have written goals or objectives for 14ibrary orientation? yes 49 1 45 no (If yes, .
. please send a copy when you return this quest1onna1re) :

9. Do you have any orfentation mater1a1$ (print or non-print) wh1ch you wou1d be w1111ng to ‘
share with other 1ibraries? na. (If yes, please specify.and send copies of pr1nt ‘
materials when you return th’l aocument) Are you willing to exh1b1t at sem1nar? yes__|

10. Comments on problems, successes, methods you would 1ike to try, methods you would 1ike to

see exhibited, etc. (Please use verso for comments you would like to make on any of
the above questions as well as #10) THANK YOU. SEE YOI AT THE SEMINAR,

B . — . 41




